
   

OSSFF orders netbooks for computer literacy 
summer workshops for BES students  
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The One Small Step Forward Foun-
dation just recently received its order 
for twelve netbooks from Columbia 
Technologies Inc. The Asus eeePC 
1005ha is powered by Intel’s Atom 
N280 processor. With clock speed of 
1.66 GHz and equipped with 1G 
RAM, the netbook is expected to be 
sufficient to handle the light to mod-
erate computing workload of the tu-
torial classes. Each Asus netbook has 
160GB or 250GB of hard disk stor-
age storage and all use Windows XP 
Home, proven to be the fastest and 
most efficient among recent OS.  

In addition, the netbooks are pre-
equipped with Microsoft Word, Ex-
cel, PowerPoint, and Publisher. They 
will also use Internet Explorer and 

OSSFF began its iSipnayan after-
school math program at Pasong 

Tamo Elementary School this 
March 8, 2010. Pasong Tamo Ele-
mentary School, part of QC’s 6th 
school district, is one of the biggest 

schools in Quezon City, with over 
4,500 students. The initial group 
consists of 20 bright students, di-
vided into 10:00 am, 11:00 am and 
1:00 pm slots. The students were 
personally handpicked by their math 
teachers. They’re attended to by 
iSipnayan teachers Rachel Tanaka 

and Malue Gal.  
 

The actual “start” began in early De-
cember 2009 when OSSFF visited 
the new principal Nitz Pangilinan. 
Bing del Rosario was already on 
very good terms with Nitz since 
2004 when the del Rosario’s built 
the state-of-the-art library for Ba-
gumbayan Elementary School when 
Nitz was still the principal. They 
then followed Nitz to Sto, Cristo 
Elementary School where they put 
up intervention programs to bring up 
the literacy of the laggard sections of 
Grades 2 and 3. And when Nitz was 
assigned to Mines Elementary 
School, the Foundation donated a 
much-needed photocopier. So iSip-

OSSFF begins iSipnayan 
program at Pasong Tamo 
Elementary School  

The first two-week summer class started 
last Monday April 12. 20 kids from 
Grades 4 to 6 were included in Batch 1. 
Bing del Rosario himself handled the 
first three days of the program. From 9 
am to 12:30 pm, of day 1, Bing led the 

students through Microsoft Windows 
XP. The students opened programs and 
files, switched between windows on the 
desktop, maximized, minimized, resized 
and dragged windows, created and re-

First pilot computer class launches successfully  

named new files and folders, deleted and 
restored deleted files, moved files be-
tween folders, copied files to and from 
USB, tinkered with control settings, and 
navigated up and down menu levels. For 
the next two days, Bing led the class 

through Microsoft Word. 
The first half was spent im-
proving the students’ key-
boarding skills with typing 
exercises. They also learned 
to save and retrieve saved 
documents, to correct typo 
errors, to use automated spell 
check and grammar check 
markers, and to navigate 
within the document. In the 
second half, the students 
were exposed to paragraph 
alignment and formatting, 
changing font type, size, and 
color, outlining and indenta-

tion, finding and replacing, inserting 
page numbers, symbols and pictures, 
thesaurus, and printing options. Bing 
then turned over the lead to Emil 

Marquez, the school’s e-librarian.       �  

INSIDE: a seven-page analysis by the Foundation’s Bing del Rosario of what ails the country’s  
public school system  and what could be done  to turn things around,  starting  on  page 10  
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OSSFF teachers Rachel and Malue during first week at Pasong Tamo  

Initial order of  12 Asus netbooks for computer literacy program 

BES librarian Emil Marquez leading the first batch of BES students through computer tutorial 
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their friends or classmates giggle or 
smirk when they do. They mispro-
nounce more English words, which 
is understandable if their teachers 
also mispronounced the same words. 
The lack of self-confidence extends 
to oral reading; they are typically 
scared of being called on to read 
English passages aloud. 

 
Given the above, the One Small Step 
Forward Foundation has identified a 
four-module English intervention 
program to begin this school year 
(2010-2011). Most of the initial pi-
lots are planned tentatively for Libis 
Elementary School.  

 
1. Oral Reading and Conversa-

tional English. The objective is to 
provide practice that builds confi-
dence in the students to correctly 
read aloud, pronounce words cor-
rectly, and hold their own in Eng-
lish-only conversations. Of all the 
modules, this is the one that is the 
most teacher-dependent. The plan is 
to pilot this for Grade 3 for school 
year 2010-2011 and then in 2011-
2012, to offer this to a new Grade 3 
class plus a new Grade 4 module to 
be taken by the Grade 3 group from 
the previous year. For this school 
year, the pilot program will be held 
once a week for 10 weeks and to be 
limited to 15-20 students from 
Grades 4 and 5. The program will 
begin in August. During the 2-3 
hours of the class, use of Pilipino 
will be strictly forbidden. Bing del 
Rosario will be conducting this pro-
gram himself. 

 
2. Vocabulary Building & Correct 

Word Usage. The objective is to 
enrich the vocabulary of the stu-
dents. The vocabulary building will 
be based on the first 1,000 and 2,000 
must-know words in the English lan-
guage, followed by the next 2,000 
words – for the fast learners. Stu-
dents are drilled on word meanings 
and appropriate - vs. inappropriate - 
word usage. At the heart of the pro-
gram are the vocabulary building 
worksheets that students work on 

sist the child.  

 
The small vocabulary limits reading 
comprehension. Public school chil-
dren get discouraged as they try to 
read and stumble over so many un-
known words so they read less and it 
becomes a vicious cycle. This isn’t 
helped by the overly short and trivial 
reading exercises in their reading 
textbooks. Children need to read 
regularly and then demonstrate their 
comprehension of what they’ve just 
read, e.g., “what is the main idea?”, 
as well as make inferences and en-
gage in “what could happen next”. 
This point about reading comprehen-
sion is well illustrated by how the 
Libis Elementary School Kumon 
students do so well with mathemati-
cal operations but sometimes stum-
ble when long word problems be-
come too complicated for them to 
decipher. Which is why they win 
over other public school competitors 
in MTAP competitions but often fall 
short against their private school 
counterparts.  

 
The public school children also don’t 
do too well in grammar. They tend to 
make more mistakes with number 
agreement (plural vs. singular), tense 
(past vs. present vs. future), gender, 
verb conjugation, as well as correct 
use of prepositions, pronouns, and 
adverbs. The lack of English gram-
mar workbooks for daily drills is a 
major contributor to the problem.  
 
I’ve also noticed that public school 
children significantly lack confi-
dence in English speaking. They are 
much more self-conscious when they 
attempt to converse or answer ques-
tions in English; it’s not helped when 

 
An outline of  the OSSFF 
English language and 
reading programs 

 
I am very 
excited to 
announce to 
our Founda-
tion friends 
and readers 
that we will 
be designing 
and imple-
menting a 
number of 

English after-school intervention 
program pilots for this coming 
school year. This has long been one 
of my cherished dreams and now 
that iSipnayan math is far along the 
development road and proving itself 
in its roll-outs, this is perhaps the 
time to focus some of the attention to 
English. 

 
First, let me share the overall vision 
for the English program. That vision 
begins with analyzing what’s defi-
cient. When we looked at your typi-
cal public elementary school student, 
we noted several deficiencies.  

 
First, the average public school stu-
dent has a very limited vocabulary. 
The average first-tier college gradu-
ate has a vocabulary of 10,000 to 
12,000 English words (and word 
families). The average first-tier pri-
vate high school graduate has a vo-
cabulary of 6,000 to 10,000 words. 
And the first-tier private school ele-
mentary school graduate would have 
a vocabulary in the range of 2,000 to 
4,000 words. But the public elemen-
tary school graduate would have a 
vocabulary on average of only 700 to 
1,500 words. That’s because they 
don’t read as much, both in school 
and at home, as their typically richer 
private school counterparts. They 
also read much later. And when 
stumped by a strange word, there is 
less inclination to reach for a diction-
ary, nor are parents motivated to as-
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In late September 2009, typhoons 
Ondoy and Pepeng brought floods 
that ravaged all of Metro Manila. In 
the short span of 10 hours, Ondoy 
brought nearly 40 centimeters of rain 
down on Metro Manila and flooded 
80% of the National Capital Region. 
The previous record was 33 cm in 24 
hours, which was way back in July 
1967. Everywhere, devastation laid 
waste to homes, cars, properties, and 
lives. Some gruesome statistics – 
120,000 families (645,000 people) 
affected; 38,000 families (155,000 
people) evacuated or forced to leave 
their homes; 21,000 rescued; 460 
NCR evacuation centers mobilized, 
primarily public schools 
and barangay halls; 300 
dead or unaccounted for.  
In places beside the Ma-
rikina and Pasig Rivers, 
such as Pasig, Marikina, 
Taguig, Camanava, and 
parts of Manila and Que-
zon City, floodwaters 
went up as high as 20 
feet. It took over 12 days 
before the floodwaters 
receded enough for the 
families to return home and start the 
long process of rebuilding homes 
and lives.  
 
Bing del Rosario visited the Bagum-
bayan area on October 3 and found 
that over 600 families had been 
evacuated from their shanty homes 
near the Marikina River and  given 
temporary space in both Bagumba-
yan Elementary School (250 fami-
lies) and the barangay basketball 
court (350 families). The barangay 
captain, Dr. Elmer Maturan, had 
mobilized his staff to secure relief 
goods and cook food for the evacu-
ees. Taking cognizance of their 
plight, Bing donated P60,000 in cash 
to the barangay to assist in purchas-
ing of basic necessities – slippers, 
shorts, t-shirts, plastic sheets, and 
cooking supplies. “Your donation 

OSSFF commits to 
full year assistance 
program to BES  

The One Small Step Foundation has 
committed to principal Merlin 

Villegas to continue its iSipnayan 
math program for Bagumbayan Ele-
mentary School (BES) for school 
year 2010-2011. From a current en-
rolment of 35, the iSipnayan team 
hopes that the much-improved com-
petition performance of the BES 
MTAP participants (most of them 
from the iSipnayan program) will 
provide major impetus for new par-
ents to sign up their children to the 
program and boost the enrolment to 
as much as 70 by the end of next 
school year. 
 
BES is also the pilot site for the 
computer literacy program during 
the summer months of April and 
May 2010. 
 
The other major assistance area is 
the library. The Foundation commits 
to the regular inspection and mainte-
nance of the library facilities and 
equipment. (see the separate article 
on library repairs already identified).  
 

A new commitment this year is the 
building of a 2 sq.m. toilet cubicle 
inside the kindergarten room, which 
should in future reduce the down-
time when the kinder teacher has to 
accompany a child to do his or her 
toilet. 
 

Also, Bing del Rosario has pledged 
to provide math and English work-
books to supplement the basic in-
structions and verbal drills.            � 

OSSFF assists baranggay Bagumbayan 
and Libis Elem during Ondoy flood relief   

was so welcome and appreciated – it 
really helped Bagumbayan since we 
were already running low on funds,” 
Elmer “Doc” Maturan said.  
 
Bing also visited Libis Elementary 
School. Although it wasn’t trans-
formed into an evacuation center, a 
great percentage of the Libis student 
population belonged to shanty fami-
lies who lived beside the Marikina 
River just half a kilometer away. 
With the swollen waters of Marikina 
River flooding into their homes, 
some 150 children had lost their 
schoolbags, schoolbooks, and 
clothes. The children started trooping 

back to class - barefoot, wearing 
overworn sandos, dirty house shorts, 
and clutching plastic bags that now 
served as their schoolbags.  
 

So the appeal came from principal 

Thelma Co – could One Small Step 
Forward Foundation help these stu-
dents? And the Foundation answered 
positively. It put up a P20,000 fund 
which the school special committee 
used to buy Divisoria-sourced boys’ 
and girls’ white shirts (two sets each 
for 40 kids), notebooks, pencils and 
writing pads for 150 students, slip-
pers (a pair each for 30 kids), and 
underwear (3 pieces each for 50 
kids). This example inspired another 
donor organization, the Ladies of 
Charity, prompting them to provide 
similar assistance the week after to 
Libis Elementary School.      � 

Several public elementary schools, like Bagumbayan’s, were used as flood evacuation centers 

Mathay Hall, the main classroom building of Bagumbayan Elem 
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Picture Manager which are built into 
the XP operating system. The units 
are also loaded with Google and 
anti-virus software. To assist the 
children in learning how to save to 
and read from various media, the 
order also includes twelve 2G USB 
drives and a shared external DVD 
writer. So the workshop attendees 
get to keep what they create, the pur-
chase also included a Brother all-in-
one printer. 
 
The Asus eee PC 1005ha was a 
CNET Editor’s Choice awardee in 
June 2009. CNET said, “Asus hits 
nearly all the marks in the 1005HA, 
the latest version of its iconic Eee 
PC, highlighted by a 6-hour-plus 
battery life.” 
 
In a partnering deal, OSSFF’s Bing 
del Rosario secured a discount and 
service concessions from good friend 
and Columbia Technologies Presi-

dent Asay Ramos.  
 
The Asus netbooks will be the main-
stay for the computer literacy pro-
gram, a new thrust of the One Small 

free 10GB online data storage subscription 
for backing up files to a remote server.  
 

While slightly thicker and heavier than other 
recent netbooks, it's still a vast improvement 
over the first few generations of mini laptops, 

We were very fond of the previous version of 
Asus' eeePC, the 1008HA, which represented 
a radical design change from the boxy 
eeePCs of the past. But its high-end (for a 
netbook) price, at $429, slipped just over the 
line for many, and its non-removable battery 
wasn't as long-lasting as we've seen in other 
Eee PCs.  
 

The latest revision, called the 1005HA, keeps 
the slim, tapered design but ditches the some-
what cumbersome cover flaps on the ports 
and adds a more traditional six-cell battery. 
This means a slightly thicker and heavier 
system, but also one that's our current net-
book battery life leader. Add in a slightly 
shaved price tag, down to a more reasonable 
$389 (although some perfectly usable net-
books are down to $299), and you have what 
may be our new go-to netbook choice.  
 

The design of the 1005HA is based on the 
(slightly slimmer) 1008HA model. There's a 
tapered front lip, but the new model lacks 
some of the space-saving features of the 
1008HA, such as the angled Ethernet jack 
and hidden mini-VGA port. Rather than a 
potentially smaller SSD drive, there's a stan-
dard 160GB HDD inside, augmented by a 

Step Forward Foundation. In the pro-
gram, which will come with 30-, 40-
and 80-hour versions, elementary 
school graders will get a chance to 
learn the popular productivity soft-
ware and internet surfing tools. They 
will also get exposed to operating 
system concepts and commands. 
Kids being kids, the developers ex-
pect that the students will find Mi-
crosoft Publisher the most interest-
ing, giving them the ability to make 
greeting cards, banners, posters, and 
name tags. With 12 netbooks, classes 
can be either 12 or 24, depending on 
whether it’s one-to-one or two stu-
dents to one PC. 
 
For the summer of 2010, the pro-
gram will be piloted at Bagumbayan 
Elementary School. Three two-week 
free classes had been scheduled: 
April 12 to April 23, followed by a 
May 3 to May 14 session, and fi-
nally, a May 17 to May 28 session. 
The principal of Bagumbayan Ele-
mentary School, Ms. Merlin 

Villegas, has already announced the 
summer classes and the school had 
begun accepting registrants. The lead 

instructor is Emil Marquez, the e-
librarian for the school, with Bing 

del Rosario personally supporting 
the classes for some of the days. 
 
By design, a free week had been in-
serted between the first and second 
offering to allow the developers to 
tweak the material and exercises in 
time for the 2nd and 3rd offering. The 
materials are expected to undergo 
another major tweaking in June be-
fore being offered to the other 
schools. 
 
“The three BES summer offerings 
are just the pilots,” according to 
OSSFF president Bing del 

Rosario. “The vision is to be able to 
roll the program out quickly to the 
rest of Bagumbayan Elementary 
School and then to other schools and 
hit 12 to 24 students at a time. If we 
deem the program highly successful, 
we may quickly ramp up with an-
other two to three dozen netbooks. 
So our ability to roll out will only 
depend on the number of e-librarian 
instructor types we can find for the 
schools.” � 

which had a universally boxy, toylike feel. 
Our review unit was glossy black, which was 
prone to picking up fingerprints; blue is also 
available.  
 

The flat, wide keyboard, similar to what we 
saw on the Eee PC 1008HA, is among the 
better netbook keyboards we've used, and the 
full-size right Shift key is one of those things 

Processor 
1.66GHz Intel Atom 
N280 

Memory 1GB, 533MHz DDR2 

Hard drive 160GB 5,400rpm 

Chipset Mobile Intel 945GM  

Graphics 
Mobile Intel GMA 950 
(integrated) 

Operating System Windows XP 

Dimensions (WD) 10.3 x 7.1 inches 

Height 1.1 - 1.4 inches 

Screen size  10.1 inches 

Weight with AC 
adapter 

2.9/3.4 pounds 

Netbooks 

CNET editors' review the Asus eeePC 1005HA   
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an accredited review center such as 
Newton. Most review class sessions 
are scheduled on half-day Saturdays 
from July to November. Applicants 
must be in the top five of Grade 5 
from any Quezon City public ele-
mentary school. They are then 
screened by the Foundation execu-
tives; those deemed having the high-
est potential will be awarded the 
scholarships. As with previous 
scholarships, if the scholar passes 
Philippine Science High School or 
Quezon City Science High School, 
they must enroll or risk paying the 
full cost of the review. It will be re-
called that last year, the Foundation 
gave review scholarships to two stu-
dents from Libis Elementary School. 
Printed announcements will be dis-
tributed in May and June to several 
QC schools.                                  � 

There was a minor book donation by 
the Foundation to Bagumbayan Ele-
mentary School (BES). These in-
cluded – 8 volumes of Grolier’s Un-

der the Microscope; 10 volumes of 
The Grolier Science Encyclopedia; 
and 7 volumes of the Harry Potter: 
The Complete Series. Turnover hap-
pened last February 26, 2010. The 
Foundation promised a much bigger 
book donation to BES at the start of 
the new school year.                      � 

recent book donation OSSFF to offer four high school entrance exam review 
class scholarships to deserving outgoing Grade 5 students 
from QC public elementary schools  

Beginning 2010, the One Small Step 
Forward Foundation will be offering 
as many as four high school entrance 
review class scholarships annually to 

Donations from Rita Cruz and Ahmed Saber  

The One Small Step Forward Foun-
dation recently received two surprise 
donations. The first was a Christmas 
gift from Ms. Rita Cruz, a senior 
executive at Accenture Philippines, 
who had just taken early retirement 
after 26 years of service. Rita, who 
donated $500 in the name of her son 
Ikkey, had been a contemporary of 
the Foundation’s Bing del Rosario 
since their SGV and Andersen Con-
sulting days. Rita had been the pro-
ject leader at Emory Hospital, one of 
Andersen Consulting Philippines’ 
first projects for Andersen Consult-
ing U.S. “Your work with One Small 
Step Forward Foundation has been a 
great source of inspiration for me. 
Keep it up!” OSSFF is one of Rita’s 
preferred charities. 
 
The second surprise donation was 
from a former classmate of Bing del 
Rosario at the Asian Institute of 
Technology, Ahmed Saber. They 
had taken up Computer Science to-

gether back in 1979-1980 in the 
Bangkok campus. The classmates 
recently had a reunion last February 
2010 in Sydney which is where Ah-
med, a Bangladeshi turned Austra-
lian, lives with wife Hamida and 
kids Asif, Asma, and daughter-in-
law Leena. Ahmed donated 
AUS$600 to the Foundation’s cause.  
 
The Foundation thanks Rita Cruz 
and Ahmed Saber for their generos-
ity.                                               � 

Not everyone knows that nearly 30% 
of the Metro Manila (or NCR’s) 
population is in Quezon City, but it’s 
true. And over a third of the some-
275 public elementary schools in 
Metro Manila are found in Quezon 
City. Most of the biggest elementary 
schools are in Quezon City - for ex-
ample, Balara, Old Balara, Quirino, 
Cubao, Tatalon are have more than 
4,000 students each. But what is one 
of the most amazing factoids is that 
in one Quezon City street alone, you 
will find five of the largest schools 
in Metro Manila. That “street” is 
Tandang Sora Avenue, and the 
schools are Old Balara, New Era, 
Culiat, Pasong Tamo, and Tandang 
Sora, with Pasong Tamo Elementary 
School being the largest of them all. 
Possibly only Quirino Highway, 
north of Tandang Sora Avenue, has a 
greater concentration of schools, 
which cater to the teeming families 
of Novaliches.                              � 

 

Did you know that …? 

The donation included a full set of J.K. Rowling’s Harry Potter books 

Ahmed and Hamida Saber donated AUS$600 to the Foundation 
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iSipnayan parents unanimously 
noted the jump in discipline and con-
centration of their children, the in-
creased speed in doing sums in their 
heads, and the boost in self-
confidence when it came to math. � 

From March 2010, the iSipnayan 
after-school math program continues 
on its third year at Bagumbayan Ele-
mentary School (BES). To recall last 
year’s newsletter headline article, the 
iSipnayan pilot or trial at BES had 
just finished its first year and was 
beginning its second year. The ap-
parent strength of the program gave 
the iSipnayan team the confidence to 
look for other schools to roll out the 
program to. Up to March 2010, the 
BES roll-out team had consisted of 
lead Katherine “Ella” Cruz-Aguila 
and supported by Rachel Tanaka. 
They were in charge of day-to-day 
operations of the iSipnayan center, 

which is open from 
Tuesdays and Fri-
days from 1:30 to 
4:30 p.m. At the pre-
sent time, 35 stu-
dents are enrolled in 
the program, out of 
an 800-student 
population.  
 
Last year, we had 
reported that the 
Grade 2 materials 
were complete, de-
bugged and im-
proved; that Grade 3 
materials were com-
plete; and Grade 4 
materials were under 
development. We’re 
happy to report that 
as of March 2010, 
Grades 2, 3, 4, and 5 
materials are com-
plete and Grade 6 
materials are cur-
rently being com-
pleted.  
 
The development team continues to 
be supervised by Ella Cruz-Aguila 
on part-time basis, given her request 
to take partial leave. The roll-out 
responsibility has been taken over by 
Rachel Tanaka, with assistance from 
Malue Gal. 
 
To measure how effective the iSip-
nayan program had been at Bagum-
bayan Elem, the program’s pilot 
school, the team religiously gives a 
second diagnostic exam 6-8 months 
after the first diagnostic test. Over 
the past two years, the measured dif-
ference in scores after six to eight 
months into the program have been 
phenomenal. Of the 27students 
measured, scores improved any-
where from 6% (64 to 68) to 157% 
(from 35 to 90). The average im-
provement was an impressive 44%. 
As with the Kumon Math program, 

BES student 
First 
take 

2nd 
take Diff 

Alcante, Catherine 35% 90% 157% 

Sequitin, Ker Nell 18% 43% 139% 

Boncato, Mariel 33% 74% 124% 

Magsumbol, Angelyn 40% 80% 100% 

Gilboy, Eloisa 39% 77% 97% 

Lo, Grachel 32% 58% 81% 

Agustin, John Lloyd 48% 82% 71% 

Alva, Angela 42% 68% 62% 

Gonzales, Andrew 61% 93% 52% 

Visco, Jomar 36% 54% 50% 

Samonte, Juvelyn 48% 72% 50% 

Moran, Jerilouise 48% 70% 46% 

Agustin, Jesstony 24% 33% 38% 

Gonzales, Nico 40% 54% 35% 

Delfin, Erika 52% 70% 35% 

Sinlao, Charie 58% 78% 34% 

Aloroy, Genelyn 46% 60% 30% 

Torres, Jana Claire 74% 96% 30% 

Victorino, Geraldine 73% 94% 29% 

Reveche, Ailene 62% 78% 26% 

Senin, Raven 62% 76% 23% 

Sandig, Reina 78% 96% 23% 

Cunanan Jaymie  64% 74% 16% 

Reyes, Franchezca 52% 58% 12% 

Bontilao, Mary Chris 74% 82% 11% 

Arididon, Ma. Krissah 64% 68% 6% 

               average 50% 72% 44% 

    iSipnayan at BES now on its third year  

BES students go through the worksheets, even during the summer 

Bagumbayan Elementary School students show dramatic improvement in math skills after two years 
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In line with its commitment to con-
tinue to maintain the Bagumbayan 
Multimedia Center for Excellence 
(a.k.a. the “library”) which it built 
for the school in 2004, the One 
Small Step Forward Founda-
tion, through VP & Treasurer 
Elise del Rosario recently 
arranged for the annual clean-
ing of the library’s three air-
conditioning units. Then, 
Foundation President Bing 
del Rosario arranged last 
March 25 to visit the library 
with his regular contractor 
QR Construction to do a spot 
check of repairs needed. 
Among the “fixes” identified 
by Bing and Architect Mar 
Quianzon were:  
 

� the full replacement of 
the folding door or 
“varifold” that separates 
the video screening area 
from the main student 
reading area. This fix 
would include shortening 
the varifold and replace 
much of the previous 
width with a fixed parti-
tion. 

 

� Repair of several student 
reading chairs where the plastic 
seat backs had been unglued 
from their back posts. This 
would involve putting screws 
into all the chair posts. 

 

� Repair of several teacher reading 
chairs where the wooden seat 
backs had completely dislodged 
from the metal seat posts. The 
fix would require a complete 
replacement of the seat backs. 

 

� The replacement of the tops of 
bag-shoe cabinet no. 1, which 
had warped due to students con-
stantly placing cold drinks on 

top. Instead of formica, which 
tends to warp with liquids, tiles 
will now be used. 

 

� Repainting of the computer room 
ceiling to replace the fallen patch 

caused by incessant rains of ty-
phoon Ondoy and Pepeng.  

 

� Patch up of book cabinet edges 
that had been torn due to getting 
caught in students’ clothes.  

 

� Washing-repainting of two wall 
sections with the most visible 
children’s handprints. 

 

� Replacement of the malfunction-
ing DVD player and TV set. 

 

The repairs are scheduled for April 
when the school is on summer break 
and the repair crew can work unin-

terrupted.                                     � 

In another article in this newsletter, 
we reported the start of the iSip-
nayan program at Pasong Tamo Ele-
mentary School. Actually, there is a 
third site for the iSipnayan program 
– Libis Elementary School. The 
Foundation had recently decided to 
offer iSipnayan to 10 outstanding 
Kumon Math students of Libis Elem. 
The 10 students had shown a large 
capacity for after-school programs 
and deserved a shot at further aug-
menting their math skills through the 
MTAP-like structure of iSipnayan. � 

 
 

Rachel Tanaka joined the iSipnayan 
team last August 2009. She gradu-
ated with a Business Economics de-
gree from U.P. in November 2007, 
graduating Magna Cum Laude and 

finishing the 
course in only 
3 ½ years. 
While in col-
lege, Rachel 
was active 
with the UP 
Circle of En-
t r ep reneurs , 
chairing sev-
eral  high-

profile events. She did her high 
school in San Fernando, Pampanga, 
at the University of the Assumption. 
Right out of college and prior to 
joining the One Small Step Forward 
Foundation, Rachel was a med rep 
for a year with GlaxoSmithKline 
Philippines, promoting cervical can-
cer vaccine in Central Luzon. She 
currently resides at Loyola Heights.                         

Meet Rachel Tanaka  OSSFF to Undertake Rehabilitation 
Work on BES Library 

iSipnayan at Libis Elem 

The iSipnayan program is also introduced to Libis Elementary School 

The Foundation-donated BES library will undergo summer repairs and maintenance 
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you don't realize is very important until it 
goes missing. The touch pad is demarcated 
by a rectangle of raised dots on the wrist rest, 
and works well, although we found ourselves 
going into the touch pad settings and jacking 
up the default pointer speed.  
 

A single quick-access button above the key-
board is for disabling the touch pad (handy if 
you're using an external USB mouse), and 
Asus' different preset power profiles are ac-
cessible by hitting the FN key plus the space 
bar. New to this model is a software suite 
that acts as a software dock popping out of 
the top of the screen (by default, but 
switchable). From there, you can access 
functions such as screen brightness presets 
and media players. Most netbook users we 
talk to are no-nonsense types who just want 
to surf the Web or send e-mail, so learning 
the ins and outs of a proprietary menu bar 
system may not be high in the list of priori-
ties.  
 

The 10.1-inch LED display offers a 
1,024x600 native resolution, which is stan-
dard for a netbook, although higher-end sys-
tems are starting to add 1,366x768 display 
options. The backlit LED allows the lid to be 
very thin, and also use less power than a 
more traditional LCD display.  
 

The 1005HA offers a fairly standard set of 
ports and connections, lacking only the Ex-
pressCard slot we've seen on some high-end 
netbooks. We prefer to have our connections 
out in the open, rather than hidden behind 
hinged plastic doors (as in the 1008HA 
model), although we have to admit, the 
1008's tiny, angled Ethernet jack was an 
impressive engineering feat.  
 

With Intel's N280 Atom CPU, the system 
was, not surprisingly, on par with other cur-
rent netbooks, even those with the slightly 
slower N270 version of the ubiquitous Atom. 
We have yet to meet an Atom-powered net-
book that vastly outperformed or underper-
formed the pack. The basic rule of thumb is 
that for basic tasks such as word processing, 
Web surfing, and e-mail, an Atom netbook is 
more than adequate, as long as you keep your 
expectations modest.  
 

The real star here is the system's battery life. 
Asus has always had some of the longest-
lived netbooks, and the new 1005HA got an 
impressive 6 hours and 51 minutes in our 
video playback battery drain test - about 30 
minutes more than our previous leader, the 
Eee PC 1000HE, and more than 2 hours bet-
ter than the nonremovable battery in the 
1008HA model.  
 

Asus also includes its Super Hybrid Engine 
feature in the system, which is essentially a 
series of power-saving presets to further 
extend battery life. These are mostly power 
consumption tweaks one could perform indi-
vidually, but it's handy to have them all in 

one place.                                                     � 

nayan was an “easy sell”, especially 
given Principal Pangilinan’s focus 
on academic performance. But never 
a dictator, Nitz scheduled two ses-
sions with her top teachers so that 
the OSSFF officers could talk about 
the program and the teachers could 

make up their own minds.  
 

With the PTES teachers on board, 
the next step was for iSipnayan 
teachers Ella Cruz-Aguila and Ra-

chel Tanaka to give out flyers and 
application forms, interview the par-
ent applicants, schedule the diagnos-
tic exams, and select the first 20 stu-
dents for the summer. The diagnostic 
exams were given to nearly 100 stu-
dents of Grades 1 to 3 in late January 
and early February 2010. 
 

Despite the modest start, the plan is 
to quickly ramp up in June and July, 
getting to 100 students before No-
vember. There are some 80 students 
in the wait list but the schedule is to 
provide diagnostic exams to the top 
two sections of Grades 1, 2, and 3 in 
March – easily 180 more – so that 
the iSipnayan team can have 250 
students to choose from for the next 
80 students to come on board the 
program in June-July and October-
November. By 2013, assuming eve-
rything goes well, the Foundation 
envisions 700 to 800 pupils in the 
math program. 
 

The iSipnayan program is currently 
being held in the school’s LEAP 
room, with iSipnayan teachers Ra-
chel Tanaka and Malue Gal in 
charge. When the enrolment jumps 
to 100, the Foundation expects to 
pick up volunteer teachers and par-
ents as part-time proctors.             � 

every day for three months. Like the 
iSipnayan program, only when they 
score consistently high on a work-
sheet do they get to advance to the 
next worksheet, which will include a 
new set of slightly more difficult 
words. The module’s pilot consists 
of a hundred worksheets. The pilot 
program is scheduled for three 
months, to start from October to De-
cember 2010, and will be offered for 
Grades 4 and 5. 
 
3. Reading Comprehension. The 
objective is to increase the English 
reading comprehension of children 
through regular reading and compre-
hending drills. In every session, the 
child reads a slightly more difficult 
passage compared to the previous 
days’ reading, then answers a work-
sheet of questions on what had been 
read. Like iSipnayan, students move 
ahead when they demonstrate a high 
comprehension score on the work-
sheet at hand. Since much of the dif-
ficulty is due to a narrow vocabulary, 
this module is taken best in conjunc-
tion with the Vocabulary Building 
module. The pilot program will be 
geared for Grade 4 and will run daily 
for an initial three months, from Oc-
tober to December 2010, like the 
Vocabulary module. 100 worksheets 
will be available for the Grade 4 en-
rollees. Availability of Grades 5 and 
6 worksheets will follow. 
 
4. Basics of English Grammar. The 
objective is to improve the gram-
matical component of their English 
language use. Emphasis will be on 
correct number agreement (plural vs. 
singular), tense (past vs. present vs. 
future), gender, verb forms and 
voices, as well as correct use of pro-
nouns, adverbs and prepositions. The 
module attempts to address the lack 
of English grammar workbooks for 
daily drills. Like the Vocabulary and 
Reading modules, the program is 
worksheet-dependent and will be 
conducted daily. The pilot will take 
in Grade 4 students and is planned to 
start in January 2011 with an initial 
150 worksheets.                              � 

Pasong Tamo CNET review English page 1 ���� page 4 ���� page 2 ���� 

The first group of Pasong Tamo Grade 3 students doing worksheets 
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 The del Rosario family recently gave 
a P60,000 donation to the Tiglao 
family. The father of 2nd year Philip-
pine Science High School (PSHS) 
student Angelica Tiglao, Eladio Ti-
glao, was a taxi driver and sole 
breadwinner of a family that in-
cluded two high school students and 
three grade school students. Last No-
vember 21, 2009, 
Mr. Tiglao was 
found dead with two 
fatal gunshot 
wounds on a de-
serted Cavite road, 
the apparent victim 
of a robbery-
carnapping gone 
awry. The PSHS 
Student Alliance 
immediately 
sounded the call for 
financial help and 
the del Rosario fam-

 

The iSpnayan program lead, Ella 

Cruz-Aguila, recently came up with 
nearly two dozen math posters to 
decorate the iSipnayan centers at 
Bagumbayan Elementary School, 
Libis Elementary School, and Pa-
song Tamo Elementary School. The 

ily, through their son Franco del 

Rosario, who’s a PSHS senior, re-
sponded. The donation was formally 
turned over to Mrs. Tiglao last Janu-
ary 8. “We in the PSHS community 
are blessed to have generous families 
like yours,” exclaimed Mrs. Cristy 

Cristobal, the Student Alliance 

teacher adviser.                             � 

posters are all A3 size (210 mm x 
297 mm) and will be either framed 
or laminated. The posters will sup-
plement the sliding window renova-
tions undertaken by the Foundation 
on the Kumon room at Libis Ele-
mentary School.                            � 

It was with much pain and sorrow that 
OSSFF pulled its iSipnayan math program 
out of San Vicente Elementary School, a 
large school (population 3,400) in Brgy. San 
Vicente in Diliman. The school stands just 
across the UP campus along C.P. Garcia 
Avenue, behind the National Computer Cen-
ter and PHIVOLCS.  
 
The introduction of the program had been 
arranged by OSSF president Bing del 

Rosario back in July 2009 with then princi-

pal Emely Pellobello. OSSFF was excited 
because this was going to be the first really 
large school that the Foundation was going 
into, with its 3,400 student enrolment. The 
previous ”large” school had been Sto. Cristo, 
with 2,500. The math program began in ear-
nest in mid-October after students had ap-
plied and screened and parents interviewed.  
 
Unfortunately, just two weeks into the pro-
gram, Principal Pellobello was transferred to 
another school. Her replacement immediately 
displayed little support for the after-school 
intervention, to the chagrin of the math 
teachers and the parents who had been sup-
porting the program. The OSSFF staff perse-
vered, despite the obviously low priority that 
the new principal placed on the program.  
 
But the last straw occurred in early January 
this year when the principal ejected the pro-
gram from their current classroom – he had 
plans for the room, he said – and forced the 
iSipnayan proctors and students to use a 
vacant space in between two school buidings. 
With all the children’s noise, the human traf-
fic distraction, the heat, the lack of lighting, 
the dust and the stench (it was beside two 
comfort rooms), the OSSFF management had 
no choice but to reluctantly pull the plug on 
the program. There was a last ditch effort 
mounted by the iSipnayan parents and the 
math department to try to intervene but the 
principal stood firm. It was the first “failure” 
of the One Small Step Foundation.  
 
“That incident clearly indicates that the 
school principal has to be 110% on board if 
any academic intervention program is to 
succeed in a school. If a principal’s first pri-
ority is beautification – rearranging his pot-
ted plants, redecorating his room, and putting 
mini-waterfalls in various corners - instead of 
improving academic performance and getting 
high-potential students the opportunities they 
deserve, then that’s not the school for the 
Foundation,” emphasized Bing del Rosario. 
“It was unfortunate but we were left with no 
choice but to leave. My only regret was see-
ing the pain of loss in the eyes of the 65 pri-
mary school students already in the pro-

gram.”                                                          � 

Donation to PSHS’ Tiglao family  OSSFF pulls out of  San 
Vicente Elementary School 

Math posters readied, to supplement 
refurbished Kumon room at LES  

A sample of the math posters that will decorate the after-school Kumon and iSipnayan rooms of Libis, Bagumbayan, and Pasong Tamo Elems  

Maam Ligaya Cion, PSHS teacher, giving the donation to Mrs. Tiglao on behalf of the del Rosario family 
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We See Disturbing Trends in Math 

and Science Skills 
 

By any measure imaginable, our public 
school system has failed and we con-
tinue to slide down the slippery slope. 
The most credible measurement is inar-
guably the “Trends in International 
Mathematics and Science Study” or 
TIMSS, a joint venture of the IEA 
(International Association for the 
Evaluation of International Achieve-
ment) Secretariat, based in Amsterdam, 
plus Boston College and the Princeton 
Educational Testing Service. Conducted 
first in 1995, then in 1999 and 2003, the 
four-year cycle of TIMSS studies pro-
vides participating countries like the 
Philippines with the opportunity to ob-
tain comparative information on the 
country’s students’ achievement in math 
and science at two grade levels, grade 4 
and grade 8 (second year high school). 
The Philippines participated in the 1999 
(8th grade only) and 2003 (both 4th and 
8th grades) survey. 135 grade 4 schools 
and 4,500 grade 4 students were tested.  
 
In the 1999 achievement test, out of 38 
participating countries, our grade 8 stu-
dents ranked 3rd from last in both math 
and science, edging out two African 
countries, South Africa and Morocco. In 
2003, our fourth graders ranked 3rd from 
last (for both math and science) out of 
25 countries, again edging out two Afri-
can countries, Morocco and Tunisia. 
More countries - 45- participated in the 
eighth grade measurement and the Phil-
ippines ranked 41 in math and 42 in sci-
ence. For math, we were only better than 
Botswana, Ghana, South Africa and 
Saudi Arabia. In science, we only edged 
out the three African countries, with 
Saudi Arabia doing 39th. In 2003, Mo-
rocco and Tunisia 8th graders had al-
ready scored higher. And we were con-
sistently outscored by the likes of Indo-
nesia, Egypt, Iran, Palestine, Bulgaria, 
and Romania. And as you’d expect, Sin-
gapore, South Korea, Hong Kong, 
Taipei and Japan led the lists. It proba-
bly got downright embarrassing that the 

Philippines didn’t even bother to partici-
pate in the 2007 TIMSS survey, which 
drew a record 56 participating countries.  
 

Interestingly, the TIMSS 2003 study 
reported that our grade 8 math teachers 
were second only to Israel in “school 
climate” which was a self-assessment on 
- success in implementing the curricu-
lum, job satisfaction, understanding of 
school goals, parental support and in-
volvement, and student commitment. 
Clearly, our math teachers have set new 
standards in under-performance and self-
delusion. 
 

Our English Skills Have Suffered Too  
 

As a nation, our English skills have also 
atrophied significantly. We used to be 
the envy of our neighbors because our 
English and Reading teachers put their 
U.S. counterparts to shame, a legacy of 
our early U.S. Thomasian upbringing 
and education ethos. We always used to 
win international honors in debating, 
spelling, speed reading, essay writing, 
and public speaking.  
 

But today, our call center companies 
throw their hands up in despair, since 
only 2 in 100 applicants have enough 
English speaking ability to get hired, 
only 5% of our nurses get accepted in 
the U.S. and Europe because they mis-
erably fail the TOEFL (the universally-
accepted English proficiency test), 10% 
of elementary school graduates are still 
illiterate when they reach high school 
while another 30% have a vocabulary of 
only 500 words, and most of our public 
school English teachers conduct the sub-
ject in Pilipino! 
 

But Aren’t the Private Schools Com-

petitive? 
 

But aren’t our private schools good 
enough? To a great extent, they are. 
Which is why the Philippines has the 
widest distribution of scores among all 
the countries tested – the best private 
schools like Ateneo, Xavier, La Salle 
and the public science high schools es-
pecially Philippine Science High School 
score high but the average is watered 
down by the extremely poor scores from 

a big percentage of public schools. This 
also reflects what we see in the NCEE 
scores. Our first-tier private schools are 
good enough to be globally competitive. 
Our second-tier private schools are good 
enough. But together – that is only 6% 
to 10% of our total student population! 
The vast mass goes through the public 
school system. 
 

Elementary Schools Pass on the Prob-

lem to the High Schools 
 

The public elementary schools are pass-
ing on the problem to the public high 
schools. Keep in mind, the foundation 
skills – reading comprehension, math, 
communication ability, analytical think-
ing, understanding the world around us - 
are built up in the earliest years, that is, 
elementary school. Weak foundation 
skills means that the child will do poorly 
in high school, which in turn means the 
child will struggle in college.  
 

I’ve spoken to many high school princi-
pals of public high schools who com-
plain about the quality of freshmen en-
rollees. They allege that one in four 
freshmen are reading-challenged, one in 
three are math-challenged, and one in 
two are totally lacking in analytical 
thinking. It’s gotten to the point that 
public high school principals have for-
mally lobbied for the right to refuse 
freshmen enrollees and to be able to 
send them back to the elementary school 
that gave the child an elementary school 
diploma.  
 

We Were Good Once Upon a Time 
 

Believe it or not, once upon a time, our 
public school system used to be very 
good – as late as 40 years ago. But that 
was when the American influence was 
still strong, when we only had 30M peo-
ple, when we only had 40 students per 
public school class, when our good 
teachers didn’t migrate for better oppor-
tunities outside, when every student had 
a textbook and workbook for every sub-
ject and the books were from the United 
States, and when teaching was consid-
ered a noble profession, with our best 
and brightest aspiring to teach. Clearly, 
we’ve gone downhill since then.  

Editorial: fixing public school education is 
the country’s highest priority    
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by Jaime G. del Rosario, President,  
One Small Step Forward Foundation Inc.  

Things are Clearly Broken 
and Need Fixing 
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We Don’t Have Enough Teachers, 

Especially the Good Ones 
 

Where are the teachers? First, we don’t 
have a lot of public school teachers, 
good and bad, because teachers’ salaries 
have not risen fast enough over the dec-
ades. When a new call center agent earns 
three times more than a new teacher, 
why would anyone want to be a teacher? 
Our ability to build school buildings far 
outstrips our ability to “grow” teachers.  
 

Where have the good teachers gone? 

Having said that, we certainly don’t 
have a lot of good public school teachers 
because the good ones have gone for 
greener pastures outside the country, as 
teachers in the Midwest US, as clerks in 
the Middle East, as nannies in South 
East Asia, or as hotel keepers in Europe. 
Or they easily move to the private 
schools whose salary scales are typically 
25-50% higher. We don’t have a lot of 
good public school teachers because 
when parents have low-potential chil-
dren, the college advice over the last 
four decades has usually been “anak, 
mag-teacher ka na lang”. The prevailing 
attitude is – anyone can be a teacher.  
 

New teachers don’t get trained enough. 

And we don’t have a lot of good teach-
ers because they’re not trained by their 
“employer”. Can you imagine if an SGV 
& Co. didn’t train “to death” the junior 
auditors they hired? Or an IBM not in-
tensively training the system engineers 
they pick from the pool of applicants? 
Or a Teletech not teaching a newly-hired 
call center representative how to handle 
calls the Teletech way? I can’t and you 
probably can’t. It’s part and parcel of 
what makes private organizations effec-
tive. They hire based on potential, they 
assume the new hires have the basic skill 
set, but since they hadn’t done the work 
before, the organization assumes, cor-
rectly so, that they need to be trained on 
how to actually perform the work effi-
ciently and effectively.  
 

So why should the government and De-
pEd assume that the education graduates 
automatically know how to teach, how 

to prepare lesson plans and teaching 
aids, how to design drills, quizzes, and 
exercises, and know the subject matter 
enough to teach it well? Except for edu-
cation graduates from CHED designated 
centers of excellence, it is generally ac-
cepted that very few would-be teachers 
come equipped with the necessary com-
petence in specific learning areas that 
they are supposed to excel in.  
 

Not enough “continuing education”. 

Even good teachers, like their corporate 
counterparts, get dulled with time and 
become less effective. What they know 
and teach are the things they knew and 
learned when they graduated. Each year, 
there is so much new subject content 
being developed or introduced. Each 
year, new and better ways of teaching 
and delivering knowledge are tried, in-
vented, and adopted. Regularly, to keep 
current, teachers need to go through 
regular “continuing education” on both 
content and delivery. Best practices need 
to be disseminated. To be fair, the De-
pEd does offer some seminars on regular 
basis to address this weakness, espe-
cially during April and May. There is 
conscious effort to share best practices – 
within the school district, within the 
political district, within the division, and 
a bit at the national level.  
 

But – it’s not enough and there’s always 
a cost associated with such seminars. 
Principals and teachers have to often 
scramble to find money for registration 
fees, and if done outside Metro Manila, 
for plane or provincial bus fare. But 
there’s almost never a budget for these. 
The canteen cooperative generates some 
revenue but it’s never enough. So, where 
30% of the teachers at any one time 
might need to take a specific short 
course, only one or two, if at all, wind 
up going.  
 

Intrigue and politics of promotion. 

Also, some good public school teachers 
leave for the private schools because 
they can’t stand the politics of promo-
tion and recognition. I’ve personally 
heard too many complaints that high-
performing new teachers, in the teacher 
1 bracket, were bypassed by slightly 
older teachers for promotion to teacher 
2. Or that a master teacher 2 was by-
passed for promotion to principal be-
cause she wasn’t “malakas” enough, or 
wasn’t “nakikisama” enough, or hadn’t 
done enough favors for the powers that 

be to call on “utang na loob”.  
 

Promoting the best teacher to principal 

isn’t always right. With the low salaries, 
teachers have to aspire to become princi-
pals, because the position has a higher 
salary bracket. Unfortunately, we then 
have the all-too-usual situation of star 
salesmen being promoted to sales man-
agers. When it happens, the commercial 
organization not only loses the star 
salesman, it usually gains an incompe-
tent manager. In the same way, the best 
master teachers eventually get promoted 
to principals. Some teachers are born 
administrators and leaders, most others 
are not. Unfortunately, principals are 
selected not on the basis of their leader-
ship and administration skills but on 
teaching, which they will no longer do! 
And a less competent person then re-
places the newly-promoted master 
teacher. 
 

There Are Too Many Students Per 

Class 
 

Of course, aside from having good 
teachers, good teachers need to be able 
to spend enough quality time with each 
and every student. That’s relatively easy 
to do when you have 25-40 to a class. 
The teacher knows every student by 
name very early, is able to accurately 
assess each student’s personality, is able 
to write meaningful comments on the 
report card, etc. For students needing 
additional intervention, the teacher 
should have time free to do some one-
on-one sessions. That happens in the 
private schools where the average class 
size is 30-40. But the average class size 
in NCR is 60! Some classes, especially 
at the younger grades, can reach up to 
80! Are these just violations of policy? 
No sir, the recommended minimum class 
size is 55! In the TIMMS report, out of 
the 45 countries measures, the Philip-
pines had the largest average grade 8 
class size, at 54 (compare this to Bel-
gium on the other end of the scale with 
20). For grade 4, the Philippines again 
led the 45-country list in terms of aver-
age class size. How do you expect the 
teacher to get to know all her students by 
name, let alone correctly assess each 
one’s weakness and potential and get 
involved in the students’ personal prob-
lems? And provide remedial one-on-one 
tutoring? And because salaries are so 
low, teachers often have to earn on the 
side. So they wind up selling sandwiches 

����next page 11 

Where Has Our Public 
School System Gone 
Wrong: Let Us Count the 
Ways 
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and snacks to their wards or selling un-
derwear and slippers to other teachers. 
Such ‘entrepreneurial’ activities distract 
from the sole focus on the school chil-
dren and their progress.  
 

Textbooks and Workbooks Are a Ma-

jor Handicap 
 

How it was before. So, you need a good 
teacher. The good teacher needs to have 
a manageable number of students and 
shouldn’t be distracted by earthier (read 
‘entrepreneurial’) pursuits. But generals 
and soldiers don’t march into battle 
without reliable guns and ammunition. 
In this case, the soldiers need both text-
books as well as workbooks – for each 
subject. Back in “the days”, each and 
every child in the public schools got a 
textbook and a workbook each for math, 
language, reading, and Pilipino. He also 
got one or more textbooks in the sci-
ences, history, and geography. Except 
for Pilipino and Philippine history, these 
were from American publishing houses, 
always of highest-quality paper stock 
with color pictures, even if they were 
typically two to three editions behind the 
latest in the U.S. The textbooks were a 
joy to read as soon as you received them 
from the school. And the workbooks 
were yours alone. You would go through 
the workbook exercises and the teachers 
corrected those during the year. At the 
end of the year, the school threw those 
used workbooks away and bought a new 
set of workbooks for next year’s batch. 
So daily drills in the workbooks were a 
normal part of learning your reading, 
‘riting, and ‘rithmetic.  
 

Where are the textbooks and work-

books? Alas, it’s no longer the case for 
the public school system. Every year, the 
Department of Education swears that 
they produce a book for every school-
child. Yet because of corruption, only 
60% to 70% are produced and actually 
ever reach the school children. The fur-
ther you get away from NCR, the lower 
the percentage of books to children. 
Even in Metro Manila schools, you will 
often find if you ask persistently enough 
that only the top sections will have one 
to one student to book ratio. For lower 
sections, it tends to be two to one, and 
for the bottom sections, you could find 
three or four students assigned to one 
textbook. For a school with a 500 grade 
2 population which receives only 300 
grade 2 math textbooks, that strategy of 

giving more books to the better sections 
make a lot of sense. But the school does-
n’t have to resort to such tactics if they 
only always received the right number of 
textbooks. As for workbooks that chil-
dren need to do their daily drills and 
seatwork, school children are out of 
luck. The government can’t afford to 
keep printing workbooks each year so it 
has almost completely dropped the idea 
altogether. In its place, teachers have to 
scramble to create daily exercises and 
students have to waste pad paper.  
 

Low quality of textbooks. That’s the 
quantity problem. We also have an enor-
mous quality issue with our textbooks. 
For several decades now, the DepEd has 
taken lessons from our DPWH, which 
has mastered the art of creating sub-
standard roads which will require redo-
ing every 2-3 years. That system means 
more money for contractors and crooked 
government bureaucrats and local offi-
cials. Ditto with our DepEd which reis-
sues textbooks every 2-3 years. With 
every book issue, it’s a different set of 
authors who share in the royalties. The 
material looks rushed, as evidenced by 
the typos and poor grammar that hint at 
lack of editing. The treatment is usually 
shallow and poorly researched, with too 
few and poorly-executed illustrations 
and diagrams. This sad state is well-
chronicled in the complaints by Antonio 
Calipjo Go, the well-known textbook 
reviewer. And have you noted that the 
pages become less and less, with larger 
fonts? If the book was any good, would-
n’t you ask the authors to get the next 
edition ready instead of going with a 
whole new set of authors? But then that 
would violate the “share the wealth” 
mindset that prevails. Also, the books 
are printed on low quality newsprint 
which will just about last for two years 
before the inks rub off and the paper 
shreds in your hands. The books are a 
turn-off, not a come-on.  
 

Our Teachers Scramble for Teaching 

Aids and Materials 
 

The “generals”, that is, the teachers, are 
similarly ill-equipped. They no longer 
get the teaching aids they used to get for 
free. Back then, teachers would get flash 
cards and number boards for math, audio 
cassettes and cassette players and pho-
netic flash cards for language, dictionar-
ies for reading, globes and maps for ge-
ography, chemicals, prisms, test tubes, 

anatomy 3D models, and various experi-
ment kits for science. Now the teachers 
are expected to “exercise their creativ-
ity” and create their own teaching aids. 
Even creating the next day’s lessons is 
painful on the teachers’ wallets. Most 
public school teachers have come to the 
conclusion that they can get through 
their lessons faster if they pre-write the 
lessons and exercises at home in carto-
lina or Manila paper then bring these to 
class the next day. This, rather than writ-
ing on the blackboard, which by the time 
they’re done, the class hour is also used 
up. But do they get a budget for carto-
lina, Manila paper, masking tape, and 
marking pens? No, they don’t. So they 
spend their hard-earned salaries on sup-
plies that the Education Department 
should have provided in the first place.  
 

We Still Need Classrooms 
 

Teachers need decent classrooms. Un-
fortunately, except for most of Quezon 
City, Makati and Marikina, classrooms 
can be cramped or classes are held in 
makeshift “rooms”, meaning a multi-
purpose covered court with partitions 
where 4 or 5 classes are merely sepa-
rated by thin plywood walls. With 60 
kids north, east, south and west, it's a 
wonder teachers can hear themselves 
over the din. With the increasing child 
population, building of schools can’t 
stop. Alas, public elementary school 
compounds are typically tight, with very 
little space for expansion.  
 

There’s Just Not Enough School 

Hours Each Year 
 

A major weakness in our public – and 
private - school education is the amount 
of time our children spend being 
“schooled”. You could argue that though 
we might not provide high quality edu-
cation, we might be able to make up for 
it with quantity. Unfortunately, we 
don’t. In fact, the opposite is true. All 
our South East Asian neighbors and 
most of the Western Europeans provide 
and require 12 years of formal schooling 
before allowing their young people to 
take the university. We’re the only coun-
try that requires only 10 years! You can 
immediately imagine the advantage that 
two extra years gives the Singaporean or 
the Indian or the Swede. With two extra 
years, you could take another year of 
math and an extra year of algebra or 
trigonometry. With two extra years, you 
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could learn to write compositions much 
better or widen your vocabulary by an-
other 2,000 words. With two more years, 
you could do twenty to thirty more sci-
ence experiments. Yes, you could learn 
so many more things with two extra 
years before college. But we don’t. Is it 
therefore any wonder why Common-
wealth countries insist that our bright 
children opting for college in Australia, 
Canada or New Zealand have to take 1-2 
more years of A levels before they’re 
formally accepted into the university?  
 

Rubbing salt on wounds, we also have 
one of the lowest number of schooldays 
in a typical year. We have one of the 
longest summer breaks at 11 weeks, we 
have the most number of no-school holi-
days in Asia, and we have some many 
days off due to typhoons, floods and 
rains. On top of this you add about 10-
12 days to celebrate Linggo ng Wika, 
Science Day, UN Day, Math Awareness 
Month, etc. where the typical public 
school will have a half day or whole day 
“program” of activities that will include 
– songs, dances, drum-and-lyre, 
speeches from local officials, recogni-
tion of deserving students, awarding of 
medals, contests, and so on. Of course, 
there are no regular classes on these 
dates. All these combined result in an 
average of only 170 “real” school days 
each year, less than 50% of 365! And 
not to forget, Philippine public schools 
are on the low side of instruction hours, 
typically only 4.5, forced by the need to 
do two or even three shifts per class-
room, even while their Asian, American 
and European counterparts spend 5.5 to 
6.5 hours per day. Put all these together 
and you have the country teaching its 
children in public schools at least 15% 
less days than the other more advanced 
countries. It’s a pity.  
 

The Ill Effects of the Country’s Pov-

erty on Public School Education 
 

“Free” public schooling still expensive. 

Poverty of the many, a hallmark of de-
veloping countries like ours, is a key 
impediment to education. Sure, the pub-
lic schools are “free”. And schoolbooks, 
even in such bad state, are also “free”. 
But the public school parent knows that 
still so many things aren’t free so educa-
tion winds up still costing significantly. 
First, there is the transportation cost. 
Great if the child is within walking dis-
tance of the school but that’s only for 
25% of the enrolment. More often, it’s a 

jeep or tricycle ride away (or two). In-
clude “pabaon” and snack money and 
the poor parents spend at least P30 aver-
age daily. School uniforms, shoes and 
supplies are another major expense. The 
poorest kids tend to eat very little if at 
all for breakfast. Which means their 
minds and bodies are not ready to im-
bibe and internalize the lessons for the 
day. And you will find a high correlation 
between poverty and performance in 
school. In the schools I work with, inevi-
tably, the poorest kids are to be found in 
the lowest sections. And why not? They 
come to school without pad paper or 
pencil and so they can’t copy what the 
teacher is writing on the board. I’ve ac-
tually seen a child from a “section 4” 
faint in the middle of a class from hun-
ger. And you’ll hear stomachs rumble 
loudest in these weakest sections.  
 

Not enough value placed on education. 

Poverty has another insidious impact – it 
has distorted the parents’ values. First, 
very poor parents value education much 
less. Which means they’re ok when their 
child says he doesn’t feel like going to 
school today. They wouldn’t think twice 
about asking their child to sell sam-
paguitas or flannel cloths at the street 
corner rather than do school. No wonder 
the highest absenteeism rate is with the 
lowest sections, averaging 30%. In the 
2003 TIMSS report, the Philippines 
scored the poorest among 25 countries in 
school and class attendance. Only 10% 
of our 4,500 grade 4 students measured 
had high attendance scores and 15% had 
extremely poor attendance records. 
When their child is given the chance to 
spend more time in school studying, for 
example, an after-school math program, 
the parents are the first to say “not nec-
essary”. And they have little ambition to 
find better schools for their child. 
They’re also the ones quickest to say 
that their children had gotten enough 
schooling after finishing grade 3, or 
grade 4, or grade 6 or whatever is the 
imaginary “cut off” after which their 
child can now get on full-time with 
“making a living”.  
 

Performing valued higher than school-

ing. There’s another area where values 
have really gotten distorted for the very 
poor. I have found very poor parents 
consistently cough up significant cash to 
have special costumes made so that their 
child, usually female, could be the “star 
of the show” in a school presentation. A 
costume for a school play or fable enact-

ment or UN day or Linggo ng Wika 
could easily cost P1,000 and would be 
used only once. But the poor parent 
doesn’t even skip a step, as long as their 
child earns applause and positive com-
ments from the audience. Ditto with 
“beauty competitions”, usually entitled 
“Little Mr. and Ms. Your Elementary 
School”, popularity contests where win-
ners are determined by the number of 
tickets sold. I have found to my amaze-
ment that even the poorest parents would 
compete and buy so many tickets that 
they could have used to feed their chil-
dren breakfast for the next three months. 
These are the same parents who com-
plain of token fees of P100 monthly for 
after-school academic programs! Sure, 
parents live vicariously through their 
children but there is something more 
insidious – the belief that the world of 
entertainment, either as actors and ac-
tresses, models, dancers, singers, or even 
GROs – is a short-cut ticket to a better 
life for their daughter or son.  
 

Our Education Policies Have By and 

Large Been Counter-Productive 
 

Pilipino as medium of instruction. The 
final area of dysfunction are the educa-
tion policies themselves, which are often 
populist, political, short-sighted, or 
poorly-thought through. Think, for ex-
ample, of the “Pilipino as medium of 
instruction” directive some 10-15 years 
ago. When everyone else in the world 
was trying to put English front and cen-
ter in their schools – and why shouldn’t 
they, since English had become the lin-
gua franca and you needed English flu-
ency to become a global competitor - we 
took the opposite tack and relegated 
English to a subordinate position. And 
we’ve been paying for it ever since. 
Stroll down any corridor in U.P. where 
English should now be again the instruc-
tion language and you’ll note that nearly 
all the young teachers are teaching in 
Pilipino. That’s because they have diffi-
culty forming and stringing together 
complete correct English sentences, hav-
ing gone through college when Pilipino 
was still in vogue. 
 

Cyber education. Three more recent 
policies deserve similar criticism. One is 
the fascination with cyber-education. 
Remember in early 2008, the DepEd 
secretary proposed an in-house network 
of facilities to transmit and receive 
video, audio and data via satellite in sup-
port of instruction, teacher training and 
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education administration in all public 
elementary and high schools in all divi-
sions and regions of the country? The 
total project cost was estimated at P26.5 
billion. It begged the question - are TV 
sets and computers, linked by satellite, 
the most important investment today for 
teachers to teach and for children to 
learn? Can video, audio and data 
beamed via satellite at our nation’s 
classrooms single-handedly alter educa-
tion outcomes for the better? Certainly 
not.  
 

With an additional P26.5 billion in the 
DepEd budget over the next five years, 
more children, aged 4 to 5 years old, can 
attend good quality preschools so that 
they all enter Grade 1 more ready to 
learn; more schools can afford to organ-
ize smaller class sizes in Grade 1 to 3 so 
that teachers can better teach their pupils 
in the important early years; enrollment 
in our excellent science high schools can 
be doubled or tripled; more children 
losing interest in learning due to hunger 
or malnutrition can avail themselves of 
school-organized feeding programs. Bet-
ter textbooks can be commissioned or 
bought, with enough copies to truly give 
a book to every school child. Work-
books can be provided every schoolyear. 
Teacher and principal salaries can be 
bumped up. Training programs for 
teachers of English, Math and Science 
can be rapidly scaled up; and operating 
budgets of schools can be increased to 
adequately cover maintenance, opera-
tions and utilities costs. And on and on 
and on.  
 

“Special education”. How about the 
renewed emphasis on “special educa-
tion” or “SpEd”, that is, teaching the 
mentally retarded, the blind, and the 
deaf-mutes? Every other month, I hear 
of another public elementary school 
mounting its own SpEd program or 
classes. The highest number of continu-
ing education seminars are about SpEd. 
Every division office has a SpEd super-
intendent, charged with furthering the 
mission of SpEd. Every good teacher 
wants to do SpEd. And why not – it’s 
more glamorous, there’s lots of free 
training and seminars, and the chances 
of getting jobs abroad – in the U.S. and 
Europe where SpEd is all the rage – is 
very high. Right now, one in two SpEd 
teachers get pirated to work outside the 
country. But think about it – it may be 
politically correct in the developed 

world where they’ve already dealt ade-
quately with basic education and are 
now thinking ‘where’s the next frontier’ 
– but here in the Philippines? Where we 
can’t even get basic education right for 
the mass of young humanity? A SpEd 
class can’t have more than 10 students 
because of the special attention each 
child needs. In most cases, there are only 
five students. Why waste a competent 
teacher on a class of slow-learning hand-
ful when that same teacher can be effec-
tive with 40 or 50 students? Why allow 
the best teachers to make the transition 
to SpEd and handicap the school with 
one less competent teacher for the 4,000 
regular students? I just don’t get it. “No 
one left behind” is a great slogan when 
the 99% are well educated it is stupid 
and self-defeating when you can’t even 
get 10% done well. 
 

Too many subjects. And how about the 
recent proliferation of the subjects 
taught in school? You already have less 
hours spent in school than your global 
counterparts. You also have to saddle 
the students with “politically correct” 
subjects like Values, Peace, Philippine 
Culture, etc. Where a public school stu-
dent should be spending at least 1.5 
hours studying math, he has to do with 
35 to 40 minutes. The message to DepEd 
should be – “back to basics”; “focus on 
the required core competence”; “remove 
the clutter”. 
 

No penalties for poor performance. One 
policy that I favor is the forced ranking 
of public schools through achievement 
in national and divisional achievement 
tests. In a snapshot, you know which 
region, which district, which division, 
and which specific schools need 
“fixing”. However, it doesn’t go far 
enough. Principals and teachers are not 
penalized or rewarded for performance 
or lack of it. Sure, they might transfer a 
high-potential principal to a “war zone” 
with orders to “fix it”. But that also 
means transferring the under-performing 
principal to another school and letting 
him or her drag down what may be a 
perfectly decent school. DepEd has no 
powers to terminate a principal or teach-
ers for incompetence. So you wind up 
transferring the principals to where they 
can do the least harm. You can’t even 
transfer an incompetent teacher to an-
other school without the teacher’s will-
ingness. So when parents complain, the 
principal takes the least-painful option, 

which is to assign the problematic class 
or subject to the best teachers, overload-
ing them just to cover up the shortcom-
ings of their mediocre peers. Just as im-
portant, there are no financial incentives 
such as performance bonuses for doing 
well. This needs to change. 
 

Government’s “edifice complex”. A 
policy or mindset so typical of govern-
ment is the fixation on building new 
things and neglect of maintenance and 
repairs. It’s easy to understand why – 
voters are impressed with new stuff – 
new school buildings, new classrooms, 
new libraries, new school fences, new 
covered courts and auditoriums. But all 
new things grow old, break down, and 
over time cry for new coats of paint or 
replacement of beams, or lights or elec-
trical rewiring. But not only are voters 
less impressed with repairs and mainte-
nance but they’re also hard to put into 
national, provincial and city budgets. So 
the policy becomes – run the asset to the 
ground, then build again. Which is why 
toilets in public schools seldom work, 
water doesn’t flow easily, water pipes 
leak, toilet bowls are clogged, and they 
stink to the high heavens. Which is why 
teachers bring plastic pails to catch drip-
ping water from ceiling leaks during and 
after heavy rains.  Which is why you’ll 
see jalousie windows always missing 
glass panels. Which is why most lights 
and fans in a typical public elementary 
school don’t work, especially on the 
hottest days.  Which is why the schools’ 
electrical systems tend to short when 
they add more computers or appliances. 
And which is why some school chairs 
and desks remain broken. 
 

Separating the best and worst from the 

rest. In terms of policy, there’s one that 
needs further amplification and this is 
providing a path for the brightest 20-
25% and a path for the lowest 20-25%. 
Any population will have very bright 
people as well as laggards or “hopeless” 
cases. In theory, the national and city 
governments acknowledge that the better 
smarter kids need to have schools where 
they can study and interact with kids of 
similar superior intellect. Which is why 
you have Philippine Science High 
School System (PSHS), Quezon City 
High School, Manila Science High 
School, and others. And after high 
school, then you have the University of 
the Philippines System. But the national 
government is failing in the mission by 
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not providing enough regular funding 
for these magnet schools. For nearly a 
decade, the DOST has allocated “only” 
P250 M to the PSHS System each year. 
And that’s despite the system regularly 
increasing the number of regional PSHS 
campuses. Which means that the show-
case Diliman campus of PSHS gets a 
smaller and smaller slice of the pie each 
year.  
 

Similarly, the Dep Ed is slow off the 
mark in building trade schools at the 
high school and college levels. We need 
public versions of the Don Bosco Insti-
tute. There will always be children who 
do not have the attention span, intellect 
or interest to study. But most of them 
will do well enough when they’re taught 
housekeeping, carpentry, metal-working, 
wood-working, electrical, plumbing, 
automotive, and electronics. That’s cer-
tainly a more attractive option than 
spending the whole day playing basket-
ball or hanging out with the local corner 
thugs.  

 

There’s Too Little Budget Allocated 
  

Every election period, politicians vying 
for the highest offices of the land pro-
claim to all and sundry that they’re for 
education, that it’ll be their highest pri-
ority, and they’ll fix the mess. But can 
the education crisis still be fixed? The 
truthful answer is “not fully”. We need 
to be realistic. We cannot possibly join 
the top tier of countries who have his-
torically and consistently done an effec-
tive job of educating their children in the 
public schools. This group includes all 
the North and Southeast Asian econo-
mies of Japan, Korea, HK, Singapore, 
and Taiwan plus some of the Northern 
and Western Europeans such as the 
Netherlands, Belgium, Sweden, Ger-
many and Switzerland. Why not? Two 
quick reasons – we have too many chil-
dren and we don’t have enough money. 
Oh sure, we give the largest percentage 
to education (in any given year, 15 to 
20%). But – that still pales to the 30-
33% that is allocated by our North and 
Southeast Asian neighbors – and – the 
budget is so small that even a big slice 
won’t make such a big difference.  
 

The national government will continue 

with miniscule annual budgets unless 
our GDP grows significantly for the next 
decade and our debt burden shrinks. 
Even then, it’ll take a decade and educa-
tion will always compete even then with 
health and defense for the greatest share 
of the budget pie. Budgets and the politi-
cians who control them will always be 
skewed to an “edifice complex” as 
against rehabilitation and repairs of ex-
isting school facilities. There will never 
be enough funding for continuing 
teacher education. And magnet schools 
will continue to be built but with little or 
no regular funding. 
 

Other Limitations to Progress 
 

� The population will continue to 
grow at 2.0+% each year for the 
foreseeable future, and a big per-
centage of that will continue to be in 
the C, D and E economic classes, 
which fill up our public elementary 
schools. That will not change any-
time soon.  

 

� Our best and brightest – whether 
teachers, doctors, nurses or con-
struction workers – will always 
leave for better opportunities out-
side the country until such time that 
we attain “developed” status.  

 

� The value system of our poorest 
population will not change in the 
short term since much of that is dic-
tated by survival needs as well as 
the influence of popular culture. 

 

� There will always be floods, ty-
phoons, and earthquakes. And the 
national government will always 
declare too many holidays.  

 

However, there should be reasonable 
hope that we can get out of the bottom 
5%, which is where we find ourselves 
in. 

 

Create Incentives for the Best to Pur-

sue Education Degrees 
 

To slowly improve the quality of teach-
ers, the DepEd should institutionalize 
incentives for our better and brighter 
high school graduates to take up educa-
tion as a college course. Immediately, 
government should ensure that full 
scholarships with stipends are made 

available for high-potential high school 
graduates who decide to pursue an edu-
cation degree. This should be well-
publicized so that prestige becomes at-
tached to the scholarships. It may seem 
counter-intuitive but the college accep-
tance criteria should be stringent enough 
to weed out the low-potential and the 
mediocre. That eliminates the concept of 
education as the “last recourse” alterna-
tive and over time attracts better candi-
dates because of its “elitist” image. 
There should be a decade-long campaign 
to entice smart high school students to 
play a role in nation-building by taking 
up education as their college degree. 
 

Immediately Add Two More Years of 

Schooling 
 

We need to immediately add two years 
to our schooling, from ten to twelve 
years. Already, we have the optional 
kindergarten level. This needs to be 
made mandatory. We also need to add a 
Grade 7. Keep in mind, our private 
schools have always had kindergarten, 
Grade 7 plus a “prep” level between 
kinder and Grade 1. The public schools 
should play catch-up.  
 

Put More Time and Money on Con-

tinuing Education 
 

DepEd should spend more time and re-
source on teachers’ continuing educa-
tion. The Teachers’ Camp at Baguio was 
meant to be a facility to be used all year-
long for such courses. It’s now run-
down and hardly used. Most impor-
tantly, it shouldn’t charge the principals 
and teachers for fare and registration 
fees. These costs should already be part 
of the budget. And in the same way that 
we continue to retain people in the cor-
porate world with promises of a mini-
mum number of formal training days 
each year, DepEd should make a similar 
promise to its teachers. Once or twice 
each year, perhaps during the Christmas 
or summer break, teachers should get 
regular training. There should be a fixed 
curriculum at every year and every level.  
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Revamp our Textbook Procurement 

and Delivery 
 

We need to “trash” our textbook pro-
curement and delivery system. No more 
substandard textbooks that are poorly 
written by a favored cabal of retired 
teachers and superintendents - thin, shal-
low, inaccurate, poorly edited, stun-
ningly mediocre graphics - printed on 
poor quality paper stock, guaranteed to 
be replaced every three years by even 
more mediocre content. The DepEd 
should seriously look into buying con-
tainer loads of US-published textbooks 
for math, English and science. Eliminate 
the corruption that produces only 70% of 
the ordered copies. The DepEd needs to 
provide workbooks to accompany the 
textbooks. It’s a given that children learn 
when they are taught but they learn 
much more when they “do”. Workbooks 
provide the daily graded drills that en-
force concepts and principles.  
 

Realign Public School Salaries 
 

Public school teacher salaries should be 
immediately realigned to private school 
levels, with experimentation on perform-
ance bonuses, based on achievement test 
rankings. But DepEd needs to make sure 
that the mediocre teachers do not also 
get bumps in compensation. Good senior 
master teachers should be able to earn 
more than a young principal and should 
be able to retire on decent income. Prin-
cipals should be chosen not just on how 
well they do as teachers but on their 
management and leadership skills and 
potential.  
 

Eliminate or Reduce the Subsidy for 

U.P. 
 

And while on the subject of scholar-
ships, perhaps it’s time for the govern-
ment to revisit the policy of heavily sub-

sidizing the thousands of bright students 
who study at the U.P. System (to the 
tune of billions of pesos annually) and 
who are in effect, all state scholars. The 
university is considered the best in the 
Philippines, everyone worth his salt 
wants to study there, but there are too 
many students from the A and B eco-
nomic classes enrolled, so why do you 
need to subsidize the tuition fees? In-
stead, they should charge full tuition (to 
rival the private universities) but then 
offer full and partial scholarships to 
those who can’t afford the full fees. The 
billion pesos saved can then be plowed 
back into the public school system. 
 

Revise DepEd Policies  
 

DepEd policies need to get back to ba-
sics. It needs to shorten the summer 
break, it needs to expand the school min-
utes devoted to math, English, reading, 
and the sciences and reduce the time for 
the other subjects, and it needs to reduce 
the resources being committed to SpEd. 
Two shifts per day and 55 students per 
classroom should be considered as aber-
rations that needs to be dealt with ur-
gently, not the standard. Which means 
more classrooms and even more teach-
ers. It needs to set up easy-to-use funds 
in every school for buying teaching sup-
plies, teaching aids, feeding and equip-
ping the very poor, repairing facilities 
and equipment that break down, and 
paying the phone, water and internet 
bills that become due.   
 

And even as it keeps the mission of put-
ting through the grinder as many chil-
dren as possible in lock-step fashion, 
DepEd must invent ways to challenge 
the very smart and committed and to 
engage the very dull or umotivated. This 
means a different fast-track curriculum 
for section 1’s of all grade levels, and a 
deliberately slow track for the section 
4’s. It means getting as many of the 
smart graduates into the science high 
schools. And providing enough budgets 
for the science high schools to accom-
plish their mission.  
 

Engage the Private Sector and NGOs 

as Much as Possible  
 

It is my firm belief that the government 
will not succeed without private sector 
involvement. There are simply too many 
holes to fill and for most of these, the 
NGOs and the Corporate Social Respon-
sibility (CSR) departments of the large 

corporations are in a more advantageous 
position, financially and systems-wise, 
to plug the gaps. For example, feeding 
programs are better served by the private 
sector. The best the government can do 
is to provide rice supplies. The need for 
additional time for math, English, and 
sciences is best addressed via after-
school intervention classes, and that is 
again best done by private activists.  
 

The One Small Step Forward Founda-
tion provides a clear example with its 
Kumon and iSipnayan math programs, 
that have boosted the math achievement 
scores of the schools involved and pro-
vided award-winning participants to the 
MTAP competitions.  
 

Theoretically, the government should do 
all the new infrastructure, equipment, 
and infrastructure repairs. But keep in 
mind, unless it’s classrooms, there’s 
little political capital. So libraries and 
library books, supplementary work-
books, scholarships, copiers, toilet re-
pairs, auditorium rehabilitation, home 
economics and machine shop equip-
ment, teaching supplies, science labs, 
subsidies for teacher seminars, com-
puters, projectors, wall clocks, and 
sports equipment will by and large need 
to be picked by the private sector. The 
private sector needs to continue to rec-
ognize, celebrate, and reward the best 
teachers – such as what Metrobank is 
doing - and in due time, introduce per-
formance bonuses in cooperation with 
DepEd.  
 o o o 
 

The issue of public education in the 
Philippines can be discussed endlessly, 
at so many different levels. What I’ve 
attempted to do is to shine the spotlight 
on the problems, to analyze what led to 
these shortcomings, and to identify what 
I believe should be the highest priority 
initiatives, both for government and for 
the private sector and NGOs. 
 

(For comments, questions, or if you want to give 

feedback, you can e-mail me at 

Bing@JGdelRosario.com) 
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